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Abstract- In the context of Islamic Pesantren, principals have significant roles in enhancing 
teachers’ professional development. This study developed a phenomenological research to 
investigate the perceptions of principals in Pesantren on teachers’ professional development. The 
aim was to examine the understanding of principals on characteristics associated with 
professional teachers as well as to examine their experiences related to their efforts and obstacles 
in enhancing teachers’ professionalism. Qualitative research was utilized by the researcher to 
understand the voices of Pesantren principals. Interviews were conducted with four principals 
using semi-structured interview. This research has identified three significant themes as the 
attributes of professional teachers. Professional teachers have been linked to the ability of 
teachers to teach based on their educational background, the ability of teachers to instill spiritual 
and moral values on teachers’ pedagogical practices, and the ability of teachers to use technology 
to create interesting materials. Several efforts have been made by the principals to enhance 
teachers’ professionalism such as giving motivation and rewards to teachers, encouraging 
teachers to participate in trainings and workshops, and providing teachers with adequate 
teaching facilities. However, several obstacles were faced by the principals in developing 
teachers’ professionalism. Those obstacles include the teachers’ double job, the difference of 
teachers’ academic background, and the lack of teachers’ discipline and technological expertise. 
This study has implications on how school principals and government should consider the ways 
in strengthening the school practices in Pesantren such as maximising the trainings for teachers, 
giving rewards, and instilling religious values on school practices. 
Keywords: Pesantren principals, Teachers’ professionalism, Professional development.  
I. INTRODUCTION 
The main objective of this study was to investigate the insights and perceptions of 
Islamic boarding school principals on teachers’ professional development. The notion of 
teachers and teachers’ professional development have long been discussed in the field of 
education. The quality of teachers is an important indicator that determines the level of 
educational quality in an institution. It means that in order to have a good quality of 
education, qualified and professional human resources such as teachers are significantly 
needed in a school (Raharjo, 2012). 
Furthermore, in order to have professional teachers, a principal as the highest 
leader in an educational institution plays an important role in the development of teachers’ 
professionalism. The principal has the responsibility of providing guidance to teachers 
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understand all matters related to school administration. Besides, a school principal has to 
understand the potentials and strengths possessed by teachers, staffs, and other employees 
in a school. Therefore, a communication and a cooperation among teachers, staffs, and 
other employees could be well established. Besides, teachers’ performance could increase 
that will further improve the quality of schools. 
Based on the regulation of the Minister of National Education number 14 of 2005, 
teachers are expected to have 4 basic competencies, namely pedagogical competence, 
personal competence, professional competence, and social competence (Regulations of 
National Ministry of Education, 2005). These four competencies must be owned by each 
teacher, including teachers in Islamic schools such as Islamic boarding school. Islamic 
boarding schools or pesantren have different forms of curriculum, learning environment, 
students’ condition, courses, and schools’ culture. In general, Islamic boarding schools 
put great emphasize on the value of spiritually and morals teachings. Therefore, 
proncipals at Islamic boarding school are considered to have various and different 
challenges compared to principals in general and public schools (Ashari, 2018; Hafidhoh, 
2016).  
Considering the different condition of an Islamic boarding school, it is undeniable 
that there are challenges or obstacles in improving the teachers’ professional development 
in pesantren. In the process of improving the quality of teachers, a principal in pesantren 
may face various obstacles including the external and the internal problems (Ashari, 2018; 
Hafidhoh, 2016). In terms of the external factor, the problem found was related to the 
infrastructures provided in Pesantren such as the limited facilities given to develop 
teachers’ quality (Setiyawan, 2015; Tolib, 2015). The internal problems that may occur 
in the context of pesantren are related to the problem of learning methodology where 
pesantren mostly uphold the traditional Islamic knowledge in which the general 
knowledge is sometimes neglected (Hafidhoh, 2016). In addition, Ulfa (2018) stated that 
many teachers in pesantren did not teach according to their educational background. As 
a result, the teaching materials, particularly the general subjects, could not be well 
understood by students.   
Therefore, in responding to both of the problems, teachers must strive to become 
professional teachers, as has been done by teachers at MTS Nurul Ummah. They actively 
participated in various programs to increase their skills and competences as teachers and 
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to teach based on their expertise (Yulianti, 2011). However, the responsibility of 
improving teachers’ quality should not be fully left to teachers themselves. Increasing the 
teachers’ professionalism is the responsibility of not only the ustads/teachers, but also the 
responsibility of the kiai or the the madrasa principals who function as designers, 
founders, leaders, and managers of the pesantren (Siregar, 2019). 
The responsibilities and functions carried out by the madrasah principals in 
pesantren, as has been mentioned earlier, may differ from the responsibilities of the 
principal in the context of public schools. The differences include the curriculum 
preparation, rules, learning systems, and teaching and learning processes. In this case, the 
principal at pesantren is also required to be able to put the Islamic identity and values on 
students as well as develop the students’ knowledge (Siregar, 2019; Tolib, 2015; Ulfa, 
2018). Therefore, for the advancement of teachers’ quality in pesantren, there needs to 
be good cooperation between principals as policy holders and teachers as policy 
implementers. 
In developing teachers’ professionalism, the principal is required to do a number 
of different efforts. In terms of the previous studies, it was evident that principals in 
various schools had developed the professionalism of their teachers by involving teachers 
in various training and scientific forums, directing teachers to seek experience about 
learning methodologies and teaching materials, encouraging teachers to take part in the 
Subject Teachers Discussion Forum (MGMP), and improving teachers welfare through 
certification program (Damanhuri et al., 2013; Kayati, 2020; Sriwahyuni, Kristiawan & 
Wachidi, 2019). However, the efforts that have been made by principals sometimes could 
not be maximally conducted because of various obstacles. For instance, some teachers 
did not regularly attend the training or seminars held by the principals. In addition, in the 
context of pesantren, some teachers graduated only from high schools, mostly as the 
alumni of the pesantren in which they became teachers and taught in their own pesantren 
(Sofwan & Habibi, 2016; Ulfa, 2018). 
Based on the explanation above, it is necessary to hear the voices of principals 
and to look at their perceptions on how the teachers’ professional development should be 
improved. Therefore, the researcher is interested in researching and knowing the 
perceptions of Tsanawiyah madrasah principals of Rahmatul Asri Islamic modern 
boarding school related to efforts in improving teachers’ professional development in 
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their pesantren.  Besides, it is also significant to find out the efforts made by the principals 
in enhancing teachers’ profesional development at the pesantren, and to understand the 
obstacles faced by the principals in developing teachers’ professionalism. 
Teachers’ Professional Competences 
The term “professional teacher” has been multifacted. According to Korompot 
(2012), professional competence refers the mastery of teaching materials and also the 
mastery of curriculum and syllabus. Meanwhile, Kunandar (2007) stated that teacher 
competence can be identified by various indicators such being able to manage classroom 
and learning, being able to use media and teaching resources, mastering educational 
principles, being able to create conducive atmoshphere, being able to assess and evaluate 
students’ learning achievement, and being able  to do all the adminstrative works in a 
school. 
Apart from the definition given by experts, professional competence according to 
Law number 14 of 2005 on teachers and lecturers are described into five criteria. Those 
5 criteria need to be possessed by teachers to become professional teachers. Those criteria 
include knowing the materials that support the lesson, possessing the standard 
competencies and basic competencies, developing the learning materials of the subject 
taught, maintaining professional development by taking reflective action, and utilizing 
ICT for communication and self-development. 
The four teachers’ competencies described above have been further explained 
through BSNP (Badan Standar Nasional Pendidikan) in a more detail description as it 
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Table 1. Detail of Teachers’ Competency Standard 
 
Note: Translated by Korompot (2012): Teachers Competency Standards Document 
 
II. RESEARCH METHODOLOGY 
In this research, the research methodology taken by the researcher was descriptive 
qualitative research methodology (Yin, 2017) by using Interpretative Phenomenological 
Analysis (APA). The researcher employed phenomenological research in which the 
participants were encouraged to reflect and reveal their understanding and experiences 
related to teachers’ professional development in schools (Larkin, Watts, & Cliffron, 
2006). According to Smith (2017), Phenomenological research allowed the participants 
in making sense of the phenomena by reflecting and revealing the meaning of their 
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personal experiences. In this case, phenomenological research will produce descriptive 
data in the form of written or spoken words of the participants. The spoken words and the 
behavior of the people as the objects of research were observed.  
The use of a qualitative approach was because the researcher wanted to understand 
social situations, events, roles, and interactions among the groups of people. According 
to Yin (2017), the qualitative approach is an investigative process in which the researcher 
tries to understand social phenomena by distinguishing, comparing, imitating, cataloging, 
and classifying the objects of study. In this research, the researcher attempted to gain 
information and accessed participants’ experiences in their particular contexts and 
settings in their daily environment. By using a qualitative approach, the researcher could 
make sense the world of the participants and continuously interacted with them in seeking 
the participants’ points of view. Therefore, the focus of the researcher was to gain the 
insights, perceptions, and experiences of the participants and the way they viewed their 
profession and surroundings. The research was conducted at Pesantren Rahmatul Asri. 
The research site was chosen since Rahmatul Asri Islamic Modern Boarding School was 
considered to be the boarding school that combines religious and modern educational 
system. Therefore, the researcher was interested in conducting the research at the location. 
In this study, the data collection method used by researcher was interview. 
Interviews were considered as the most suitable way of an investigation because of two 
main reasons. Firstly, the aim of the research was to gain principals’ perceptions and 
feelings which are exploratory aims. Thus, the use of interview enables the researcher to 
gain detail explanations from the participants that could be used to examine attitudes and 
feelings (Arikunto, 2010). Secondly, the interview could give voice to the teachers where 
they had a great deal of freedom in replying, explaining, and discovering their 
perspectives on the notion of expertise in teaching (Denscombe, 2014). 
The design of the interview was semi-structured interviews. According to 
Denscombe (2014), semi-structured interviews are interviews that take place referring to 
a series of open questions with a pre-arranged question pattern. Semi-structured interview 
also allows the flexibilities for the researcher to ask particular points that could help the 
researcher to answer the main research questions. 
To assist the interview process, the researcher had previously prepared a research 
instrument in the form of an interview guide. In conducting this research, the researcher 
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conducted interviews via telephone lines. This telephone interview can be considered as 
one of the shortcomings in this study where the researcher could not attend directly to 
observe the informant's body language. However, according to Creswell (2012), in 
qualitative research, telephone interviews can be conducted with particular reason such 
as geographical disparity. In this case, the telephone interview was chosen because of the 
Covid-19 pandemic which made the direct interviews are impossible to conduct. In 
conducting the telephone interviews, Creswell (2012) further suggested the use of audio 
recording to make sure that the researcher could get the intended research data. Therefore, 
in this reseach, all the interviews were recorded and transcribed. 
In terms of the data analysis, the conversations and principals’ responses toward 
the interview were recorded and transcribed, and the analysis was conducted by 
scrutinising the recordings and the transcripts for meaning units to be grasped which 
describe the core features of participants’ experience and perspectives (Larkin, Watts, & 
Clifron, 2006). The meaning units were then synthesised to give the whole description of 
the text. The process of analysis involved the process of reading and re-reading in order 
for the researcher to be familiar with the flow of the conversations. Once it was 
completed, the second reading was initiated in which the researcher compared the 
constructs of the first and the second reading. When the constructs were deemed 
exhaustive, the data were labelled into categories. The categories were then examined for 
overlap and redundancy, and they were divided into broad themes (Creswell, 2012; Miles, 
Huberman & Saldana, 2014).  
III. DISCUSSION RELATED TO FINDINGS 
The initial objectives of this research were threefolds namely to investigate the 
perceptions of principals at Tsanawiyah Rahmatul Asri Islamic boarding school on 
teachers’ professional development, to find out the efforts made by the principals in 
enhancing teachers’ profesional development at the pesantren, and to understand the aids 
and obstacles in developing teachers’ professionalism. 
This section begins with an introduction to the four principals that had been 
interviewed by the researcher related to the notion of teachers’ professional development. 
After that, this chapter sets out to answer all the three research questions based on the 
results of the interview conducted by the researcher. The analysis on the interview 
materials along with the discussion is further elaborated throughout this chapter.   
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Introduction to the Four Principals 
The participants of this research consisted of four school leaders who teach in 
Rahmatul Asri Islamic boarding school of Enrekang regency. In terms of their roles and 
their leadership experiences, each of the participants has been different. Firstly, the 
interview was conducted with the director of the pesantren (Mudirul Ma’had) of 
Rahmatul Asri. He has been assigned for being the director of the pesantren for three 
different periods. Considering his vast experiences in leading the pesantren for almost 15 
years, he has been considered to be able to give insights related to teachers’ professional 
development in the Pesantren. Recently, while being the director of the pesantren, he also 
continues his doctorate degree in UIN Alauddin Makassar.  
Secondly, the interview was conducted with the Tsanawiyah principal of 
Rahmatul Asri. She has been the principal of Madrasah for three years. Her thoughts and 
insights related to teachers’ professional development is considered to be significant for 
this research.  
Thirdly, the interview was conducted with the academic principal (kepesantrenan) 
of the school. His major role as the academic principal is to provide direction, leadership, 
and management related to academic stuff and teachers. In this case, he has to enhance 
the practices of teaching and learning in the school. Therefore, his voices are also 
considered to be worth hearing and discussing.  
Last but not the least, the interview was conducted with the student affairs 
principal. His role in evaluating the level of students’ diclipline and students’ academic 
achievement has been important to be further discussed along with the interview analysis 
with other principals.  
Teachers’ Professionalism: A Brief Review from the Principals 
Based of the results of the interviews with four principals at Rahmatul Asri 
Pesantren, it is apparent that some consistencies of the principals’ perceptions on teachers 
professionalism have been found. They are also coherent with Indonesian teachers’ 
professional standards as stated in the government regulations of Indonesian Republic 
(2005). However, some other unique thoughts and ideas on professional teachers have 
been introduced, especially those which are related to the context of Pesantren.  
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Three broad themes emerged from the analysis to be associated with professional 
teachers. The themes, which are selected to be discussed in this chapter, were chosen not 
only based on how frequently they were suggested and stated by all the principals, but 
also by how they contrasted or resembled the teachers’ standards written in the 
government regulations of Indonesian Republic (2005). The emerging themes from the 
interviews are discussed below: 
Professional teachers should teach based on their field of expertise 
When asked about their understanding on professional teachers, the majority of 
the principals agreed with the statement that professional teachers should teach the subject 
based on their field of expertise. One of the interviewees, for instance, remarked, 
“teachers should be able to teach their specialty”. The madrasah principal supported this 
claim by quoting, “Professional teachers are teachers who teach according to their fields, 
and they should uphold the teacher's code of ethics”. 
From these interview materials, it could be suggested that there is an emphasis of 
the principals on the importance of school subjects to be taught by teachers with the 
relevant background. This point has been relevant to the Al-Qur’an surah An-nisa verse 
58 in which, “Allah command you to return trusts to their reightful owners”. Besides, this 
idea has also been addressed by several academics on professional teachers in which one 
of the problems in Pesantren is that many teachers did not teach according to their 
educational background (Sofwan & Habibi, 2016; Ulfa, 2018).   
However, in Rahmatul Asri pesantren, this problem has been responded by the 
principals by encouraging all their teachers to continue their study based on their subject 
field. She stated,  
“we principals, encourage all out teachers to continue their education according to their 
respective field. Previously, we have some teachers. Now, we have only one teacher who 
has not graduated from S1”.  
 
In addition, commenting on teachers’ professional practices, one of the 
interviewees said that “teachers should be able to have sense of motivation, integrity, and 
consistency in enhancing their knowledge of practices”. This excerpt has been consistent 
with one the five teachers’ professional standards stated in the regulation namely 
“mastering the material, structure, concepts, and scientific mindsets that support the 
lessons being taught” (Government regulations, 2005).  
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Furthermore, whilst all agreed that teaching based on the field of expertise is an 
important characteristic of professional teacher, one interviewee argued that, “One of the 
major points of professional teachers is certification”. However, she also added that, “the 
teachers who have been certified do not necessarily mean that they are not professional. 
Certification is just another point because certified teachers have been certified by 
experts”. This finding is consistent with that of Latiana (2016) who argued that 
professional teachers are those who have been awarded “a teacher certicate” by the 
government.  
Professional teachers instill spritual values on students  
Professional teachers have been associated with those who transfer not only the 
knowledge on students but also the spritual values. In this research, the principals in the 
Pesantren identified the notion of sprituality as one of the important aspects that have to 
be possessed by teachers to be regarded as professional teachers. It was suggested by 
madrasah Principal that, 
“Teachers in Pesantren are required to link their classroom learning materials with the 
religious values, especially for morals. Maybe, for public schools, they also emphasize 
character building, However in pesantren, it is definitely emphasized even more”. 
 
An important excerpt related to the notion of religion has also been recorded from 
a participant who supported the claim above, the academic principal said:  
“....Especially, for teachers who teach general subjects mean that they must have a 
religious knowledge foundation as well, so that the religion can be related to the subject 
they teach” 
 
In accordance to the government’s document on teachers’ professional standards, 
the notion of sprituality has been absent from teachers standards, particuarly in the section 
of teachers’ professional competence (Government Regulations, 2005). However, the 
decent religious character is addressed in another section of the standard, namely on the 
section of personal competence in which teachers are required to behave according the 
the religious, legal, social, and cultural norms of Indonesia. Therefore, a conclusion could 
be drawn that what have been stated by all principals in Pesantren Rahmatul Asri are 
coherent to what have been regulated in the document of Indonesian teachers’ standards.  
In addition, the pesantren director, when asked about teachers’ characters, said: 
“Pesantren teachers have to become great role models for students, this is one of the most 
challenging one”.  
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The notions of being “role model” and “attitudinal aspect” have been underlined 
by the director as the maxims of professional teachers. Regarding these maxims, the 
student affairs principal also commented the identical idea on professional teachers:  
“…teachers are not only teaching, but also being role models such as their attitudes, 
behavior, speech and so on. This means that the word “professional” has a broad sense 
of meaning, not only in the area of teaching, but also regarding the attitude that can be 
followed by the students”. 
 
Form this comment, it could be suggested that pesantrenan teachers play the crucial roles 
to become role models for their students. In this case, the teachers’ spritual values has to 
be reflected on teachers’ everyday lifes so that students can take it as decent examples. 
This view surfaced mainly in relation to what has been suggested by Mahardhani (2016) 
in her research about ideal teachers and pricipals. 
Professional teachers use ICT to enhance students’ learning 
Concerns were expressed about the use of computer technological platform as an 
attribute of professional teachers.  In all cases, the participants of this research reported 
that the ability of teachers in utilizing technogical devices such as computer and internet 
has been one of the skills that have to be possessed by professional teachers. The students 
affair principal noted that: 
"For teachers’ professionalism, I think the important thing for teachers is to be able to 
use the IT. In this pesantren, we have quite adequate internet facilities. Wifi is available, 
and TV is also available in the classroom. So, teachers can maximize technology to 
support learning". 
 
This point is similar to that found in Government regulations number 14 (2005) 
which is regulated that professional teachers are those who utilize the ICT to 
communicate and develop themselves. This notion also coheres with that of Rahman, 
Arifin and Al-Furqan (2019) arguing that technological devices, if used effectively, could 
assist teachers in developing the classroom practices. 
Commenting on this issue, the director of Rahmatul Asri Pesantren also added 
some obstacles related to technological uses in the classroom practices. Specifically, the 
director mentioned on the challenge of ICT use for the old teachers:  
"IT and computers are very important, however, we have to admit that to become a 
professional teacher as expected by the government, it is a bit tough. Especially, for me 
who is a little old. But anyway, as the learning media is important, we try to adjust. The 
way we do is take part in computer and internet training. We are usually trained by young 
teachers who are more technology literate”. 
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From the comment, it is worth noting that while technology could be categorised 
as an important attribute of professianal teachers, it could be particularly challenging for 
several teachers, particularly the old teachers who are not familiar with the use of 
computer and internet. Therefore, this notion should be further addressed and discussed 
by teachers and academics.  
The Efforts of Pesantren Principals on Teachers’ Professionalism 
One of the three objectives of this resaearch is to understand the efforts made by 
the principals in enhancing teachers’ profesional development at the Pesantren. Based on 
the data analysis conducted from individual interviews, three main themes related to the 
efforts of Pesantren principals in enhancing teachers’ professional development have 
emerged; (1) Giving motivation and rewards to teachers; (2) Encouraging teachers to 
participate in training or other teachers’ professional development; and (3) Providing 
adequate teaching facilities. These themes were elaborated as follow: 
Giving motivation and rewards to teachers 
In developing teacher professionalism, several efforts are made by the principals. 
One of them is by providing motivation as well as rewards to teachers. The rewards are 
given with the intention that teachers will be more enthusiastic in developing their 
professionalism. There are various things that can be used as motivation or support for 
teachers, for example, as said by the academic principal that “teachers are given 
motivation by reminding them on their responsibilites as educators”. He also added that: 
“We provide the widest possibilities and opportunities for our teachers to continue their 
education. This was also emphasized and supported by the chairman of the foundation 
(Ketua Yayasan). This policy is one of the motivations given to teachers that the 
educational assistances will be provided for those who excel”. 
 
The same effort was made by the principal when she explained that: 
“We motivated our teachers to continue their education. For S1, please continue S2. The 
permission and assistances from the school will be given. For those who want to continue 
their study, we allow them. Not only allowing, we encourgage them. They created groups 
on Whatsapp to discuss on the opprotunities of continuing their education”. 
 
Based on the interview materials, it is apparent that the way of principals in 
Tsawiyah Madrasah of Rahmatul Asri to motivate the teachers to escalate their 
professional competences is through rewards. One of the rewards is to give permission 
and assistance to teachers to continue their S2 degree. She also added that as a principal 
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sometimes, she “praised the high achieving teachers” in front of the students and other 
teachers in order to motivate them. 
Apart from that, it was also evident from this research that teachers in Tsanawiyah 
Madrasah of Rahmatul Asri were given rewards in the form of “Umrah” to the holy city 
of Mecca as has been mentioned by the principal from her whatsapp chat. The “Umrah” 
reward is offered to high achieving teachers. Therefore, all the school teachers are 
motivated to enhance their teaching performances.  
These results support evidence from previous studies that the principals’ attempts 
to motivate teachers will contribute to the increase of teachers’ motivation to develop 
their expertise and professional development (Setiawan, 2015; Said, 2018). 
Teachers’ participation in training and workshop 
The principals on the whole demostrated that teachers trainings, workshops and 
other related activities are significant to develop teachers’ professionalims. The trainings 
are carried out internally in the sense that the training is conducted in the Pesantren itself. 
Besides, the external training is also conducted in which teachers are encouraged to 
participate trainings outside of the Pesantren. This point has been suggested by the 
academic principal noting that “all teachers in Madrasah participate in various trainings. 
The teachers’ training is carried out either by the government or by the pesantren 
management”. Talking about this issue, the principal supported the claim of the academic 
principal: 
"In Rahmatul Asri, we are under both the ministry of education and culture as well as the 
minstry of religious affairs. Therefore, for teachers’ professional development trainings, 
all teachers could participate in external trainings conducted by both of the ministries. 
As a principal, I definitely support my teachers to take part in any activities that support 
their professionalism, for example. They could participate in MGMP. During the 
pandemic, they could also participate in various webinars”. 
 
Based on the interview script above, the principals’ efforts to develop teacher 
professional competences are consiered to be maximum. This argument has been in 
accordance with what was conveyed by Setiwan (2015) who in his research results said 
that the principal must involve teachers in training activities or the MGMP program so 
that teachers can develop their professionalism.  
Other points have been delivered by the student affairs principal and the Pesantren 
director, in their interviews they put great emphasis on the importance of MGMP as the 
medium of teachers to learn as has been shown in this  excerpt: 
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“To develop teachers potentials, teachers need to be included in training activities such 
as the MGMP (Musyawarah Guru Mata Pelajaran) program. Teachers could collobarate 
with others teachers from the similar knowledge background”.  
 
Providing adequate teaching facilities 
In the modern era like today, in developing teachers’ professional competences, 
another effort that must be made by the principals or school leaders is to get and manage 
school funding to provide the facilities needed by teachers, for example providing internet 
access, as said by the academic principal in his interview: 
"…Managing the existing funds to provide facilities. Although they cannot be routine. 
Last thing I forgot, this pesantren provides internet access called wifi. Alhamdulillah 
there is already wifi in the mosque so that the recitation can be read online from wifi. In 
offices as well, the wifi signal is good. I think it is very supportive so that teachers can 
improve their professionalism. It is very helpful. That is among what I mean earlier, the 
funds should be well managed, including the provision of wifi and internet connection”. 
 
This is in accordance with the opinion of Oktaviyanthi and Agus (2017) in their 
research which states that IT development in the education sector has a very positive 
influence in developing teacher professionalism. Therefore, the facilities are considered 
to be one of many important aspects in education. Apart from the internet facilities, the 
madrasah principal added that “teachers also need to be facilitated with books to read”. 
In this case, internet is not the only thing, the facilities such as books were also considered 
to be important. 
Commenting on the internet and IT, the principal also put great emphasis on the 
importance of IT training. She then continued that: 
"In addition, IT trainings are important. Therefore, training by IT teachers have also 
been conducted in our school. Teachers with the ability of computer will be the 
facilitator for all other teachers. Alhamdulillah in the pesantren it has been facilitated 
by internet / wifi, making it easier for teachers to improve their skills in the IT field. 
Apart from that, TV has also been facilitated in the classes, so that teachers who want 
to teach can use the TV and the internet, just connect it to their laptop”. 
 
This is also supported by the statement of the Pesantren director, he said that “the 
principals need to allocate fundings on facilities. It is highly important and major priority 
in our Pesantren”. Besides, he commented particularly on IT facilities, “it is indeed a very 
urgent matter in this millennial era, teachers need to understand and be able to use IT in 
classroom practices”. 
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The Obstacles Faced by Principals in Developing Teacher Professionalism  
Based on the results of research by several pesantren leaders, there are several 
obstacles that are inhibiting factors in developing teacher professionalism. Those 
obstacles have included the teachers’ double job, teachers’ different educational 
background, and teachers’ lack of discipline, and teachers’ lack of technological 
expretise. 
Teachers’ double job 
One of the obstacles in pesantren is a double job, where teachers in Pesantren hold 
two responsibilities at once. As said by the principal, "The obstacle is that there are still 
some teachers who have double jobs". This certainly can hinder teachers from 
maximizing themselves to develop their professionalism. As stated by Lailatussaadah, 
Hayati, & Ariska (2020), when playing a dual role, it will not be separated from conflict. 
One of the conflicts that can occur is time-based conflict, which is the time it takes to run 
other guides. This can cause the duration of time to do two jobs is not optimal. 
The student affairs principal also considered that this double job was an obstacle 
for teachers in developing their professionalism. He said that: 
“The second obstacle is because the average teacher at the pesantren, apart from being a 
teacher, they also become a supervisor in students’ dormitory. So that sometimes the 
schedule collides with the subjects. There are also problems in the dormitory or in the 
school environment that must be handled which sometimes also clash because there are 
still double jobs between the dormitory supervisor and the subject teacher at school”. 
 
He also continued that "This double job is indeed an obstacle due to the lack of 
specialization in the pesantren so that teachers have difficulty dividing their time due to 
the burden of their responsibilities”. This duoble job problem is certainly very influential 
on teacher performance which can cause stress, as Azkiyati (2018) said that people who 
have multiple roles in their work have a higher stress level with the burden that they 
possess and think about. In addition, the problem occurs that the teachers in Pesantren 
have to carry out their responsibilities almost 24 hours. As the academic principal said 
that: 
“If we look at the pesantren here, the teachers at the pesantren still have many jobs 
outside of class teaching hours, as coaches in dormitories and as extracurricular coaches. 
So, it can be said that the rest is not enough”. 
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Different educational background 
Teachers who teach not according to their educational background are often found 
in the Pesantren. This is also one of the obstacles in education due to a lack of teaching 
staff or other reasons (Mustakin, 2015). The academic principal said that "professional 
teachers are teachers who are able to teach their field or specialty". That is, when a teacher 
teaches not in accordance with their field, they are not necessarily professional teachers. 
This was also complained by the madrasah principal who said that "one of the obstacles 
in the pesantren is that some teachers teach different from their fields". 
Rismawati (2017) said that professional teachers must have special skills that are 
prepared by a specialization or expertise in particular educational program. However, if 
the teacher does not have an educational background, then the teacher must attend the 
education related to the subject that they teach. Therefore, the teachers can teach based 
on their knowledge expertise. This is also contained in Law Number 14 Year 2007 Article 
7 Paragraph 1 states that:  
“The teaching profession and the lecturer profession are specialized fields of work 
carried out by teachers with academic qualifications and educational background in 
accordance with the field of work”. 
 
There is one example explained by the student affairs principal who said that 
“there is one teacher whose backgorund is basic science. However, as she can speak 
Arabic from her Pesantren Background, she gets double hours of teaching Arabic 
subjects”. 
Lack of teachers’ discipline 
Lack of teacher discipline is certainly very influential in developing their 
professionalism. This is also important because the teacher must be a “good example” for 
his students as has been stated by the student affairs principal.  
In addition to that, the Pesantren directors and the madrasah principal also 
explained that the constraints on teacher professionalism in this case are teacher 
discipline. They said that "the most common problem of teachers is that they sometimes 
don't come on time". This is also a complaint of the student affairs principal regarding 
teacher discipline, he said that: 
"……sometimes, one or two teachers do not carry out their roles, functions and duties, for 
example one or two times, they do not come to the classroom because of various reasons". 
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One of the causes of teacher indiscipline is the teacher's lack of awareness and 
motivation (Nugraheni & Khanifah, 2016). In fact, to become professional teachers, 
teachers must be disciplined in carrying out their duties and responsibilities. Astriani 
(2015) states that discipline is very necessary in carrying out its duties and obligations as 
a teacher, educator and student guide. High discipline will be able to build professional 
performance because a good understanding of the discipline of the teacher is able to 
observe the rules and strategic steps in carrying out the process of teaching and learning 
activities. Discipline for teachers is an inseparable part of carrying out their duties and 
obligations. 
However, based on the interviews, this problem occurred limited to one or two 
teachers. In general, the teachers in Pesantren have been considered to be responsible in 
conducting their roles and works. Ustadzah Hasni commented that:  
“Generally, our teachers are all professionals. They are responsible, maybe because they 
are in Pesantren. They know what is right and what is wrong. They have spritual 
knowledge”.  
 
Lack of technological knowledge 
In this millennial era, technology is important, especially in facilitating the work 
of a teacher. In the world of education, technology is certainly very useful for 
administrative activities or in the learning process. However, this is an obstacle for 
teachers at Rahmatul Asri's modern pesantren that there are still some teachers, 
particularly the old teachers, who are lack of technological expertise. The Pesantren 
director stated that “for me, using technology as the learning media is indeed a bit hard, 
however, I try to adapt and adjust”. 
In the current time with the development of science and technology, teachers are 
required to develop competencies in technological usage such as operating computers. 
ICT use in the classroom is important for giving students opportunities to learn and apply 
the required 21st century skills. However, the result of this research showed that despite 
the good internet facilities given to teachers in Pesantren, the problems of limited 
technical support and lack of teachers’ competencies in using the IT have been the main 
problem. This problem coheres with the challenges faced by teachers in Malaysia 
(Ghavifekr et al., 2016). Therefore, several suggestions and recommendations were 
formulated at the end of this paper for integrating new technologies into the school 
teaching and learning process, particularly in the context of Pesantren. 
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The aim of the present research was to examine the experiences and perceptions 
of principals at Tsanawiyah Madrasah of Rahmatul Asri Islamic Boarding School on 
teachers’ professional development. This was attempted by seeking the answers of three 
research questions.  
In the previous chapter, the questions have been answered based on the interview 
data and the existing literature. The findings and results can be suggested to have proven 
that principals can articulate their opinions about teachers’ professional development 
from the teaching context in which they are involved. In this section, answers which may 
make implications to current knowledge, principals’ voices, and teachers’ professional 
development are summarised, followed by a discussion on the research implication.  
a. Conclusion 
Firstly, in terms of the principals’ understanding on the notion of professional 
teachers, this research has identified three significant themes as the attributes of 
professional teachers. Professional Teachers have been linked to the notion of teachers to 
teach based on their educational background and knowledge, the ability of teachers to 
instill spiritual and moral values on their teaching and learning practices, and the ability 
of teachers to use computers and internet to create interesting materials in the classroom.  
Secondly, in terms of the efforts made the principals to enhance teachers’ 
professional development in Pesantren, a number of points has been concluded such as 
the attempt of principals in giving motivation and rewards to teachers; the encouragement 
of principals on teachers to participate in trainings and workshops; and the attempt of 
school leaders and school institution to provide adequate teaching facilities.  
Thirdly, several obstacles were faced by the principals in developing teachers’ 
professional development. Those obstacles include the teachers’ double job, thedifference 
of teachers’ academic background, and the lack of teachers’ discipline and technological 
expertise. Therefore, in responding to these particular problems, several suggestions and 
recommendations were formulated. 
1. The school is expected to conduct teachers’ recruitment process so that all the double-
job teachers could focus on their particular responsibilities in the school without 
handling a lot of work at the same time.  
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2. The teachers with different academic background are expected to continue their 
education in the related field. Therefore, students could be taught by more 
professional and subject-related teachers.  
3. The training conducted by the school should be continual and persistent. Providing 
only a short-term training will not be effective to support the improvement of teachers 
in IT. Therefore, it is crucial to provide principals and teachers with an advanced 
guidance and continual assistances from IT experts. 
4. The spritual approach, as has been suggested by all principals, can also be encouraged 
in the school practices. The principals are expected to not only give sanctions to 
teachers who are indiscipline but also to involve spritual and religious wisdom in 
enhancing the awareness of teachers. 
b. Implications 
Based on findings above, this study has built on the understanding and insights on 
knowledge of principals’ perception on teachers’ professional development, particularly 
in the contexts of Pesantren. The findings have served to further validate and extend the 
work of Bredeson (2000) on the notion of teachers’ professional development. From the 
view and story of the principals, further inputs are also suggested to the work of Hafidhoh 
(2016) and Iskandar (2018) by articulating several efforts that could be done in order to 
develop teachers’ professional practices in Pesantren.  
Finally, another contribution of this research is that the research helped with the 
issue of principals’ empowerment to give principals their voices in terms of hearing their 
reflections on leadership practices. This study has implications on how school principals 
in Pesantren and government should consider the ways in strengthening the school 
practices in Pesantren such as maximising the training and workshops for teachers, giving 
rewards to teachers, and instilling the religious values on school policies and practices.  
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